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Teacher-generated observation criteria –  
providing teachers with control
By Jim Fuller, Spain 

 
Introduction
Observation criteria can be frightening, 

when viewed through a developmental 

get around issues inherent in using such criteria is to 

implemented. In this article, we look at how such a 
teacher-development observation scheme has been 

in Spain. The article also shows the process of 
how one might move from getting teachers’ input to 
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Dear friends and colleagues, 

that, and while there’s nothing we can do about that last 

teaching. This is what Pilgrims’ great trainers have been 
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its Teacher Training programme on the campus of the 

much to offer.  

Background

observer and observed teacher. Most of us have our 
own observation “horror” stories, and understand that 
there is a stigma connected with having someone come 

observation schemes that, more often than not, confuse 

would add that it is hard to see how complex observation 

of observation, as opposed to the evaluative; that is, the 

the teacher’s developmental focus of the observation. 
In this article, we will look at how I have tried to reduce 
the stigma regarding observations and incorporate 

got teachers’ input, their reactions, three aspects that I 

Rationale
What is the purpose of observing language teachers 

question, and one that will have a different answer 

development, as we are working with our own in-service 
teachers and believe that observation and feedback 

jobs as observers require us to make evaluations and 
judgements in order to provide feedback. This being 
said, evaluation need not be some top-down imposed, 

observations and evaluation should be undertaken in a 
teacher-supportive manner. 
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1. Teachers are involved in the design of the 
observation criteria to be used 

to be evaluated on. Second, one of the main criticisms 

vague, too numerous, and complicated to teachers; 
however, if teachers are the ones in charge of creating 
the “list”, then issues with understanding are avoided. 

aim to “empower and motivate teachers” (Murdoch, 2000, 

one aspect of their development. 

2. Evaluative criteria are ideally accompanied 
by bottom-up development foci
It is all well and good to have the evaluation criteria that 

alongside individualised development goals if the 

then providing feedback on points relating to the criteria 
will not lead to development; however, I believe that 
teachers should also have control over what the observer 

In terms of realising this dual focus, an observer might 
utilise the pre-observation conference to determine what 

whilst at the same time reminding the teacher of the 
evaluative criteria that will be used in tandem with the 
development focus.  

Getting teachers’ input: A “good lesson” 
workshop 

feel should constitute the observation criteria, there are 

workshop option as I feel it is more dialogic and teachers 
can work together as a group, rather than as individuals. 

make explicit their values, attitudes and beliefs regarding 
good lessons in a group manner, we encourage teachers 

concepts in a structured mediational space (Johnson & 

The workshop takes place during induction week at 

important, as it helps teachers generalise and understand 

focus. In Figure 1 we can see the overview of the session:

The teachers, through the workshop, put together a set 

Stage Activity 

Session aims 
and overview 

Provide teachers with the overall 
session aims as well as an 

characteristics 

characteristics that a good lesson 

Put teachers into pairs and have 
them share their characteristics, 
looking for similarities and 

ask questions about, expand on, 
etc. the points. 

The Stew 

of paper, pencils, post-its, colours, 
etc. and ask them to create their 
lesson “stew”. That is, “What does 

are the ingredients of a good 

as creative and visual as possible. 
This idea was taken from Wright 

Sharing 

their visual representations of a 
good lesson around the room and 
allow for one group member to 

for discussion of similarities and 
differences. 

Linking to 
practice 

if the observation criteria for each 
observed lesson were based on 
their lesson stew. If it is, would 

for teachers to discuss. Then, in 

Figure 1:
workshop 
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Figure 6: Implementing a set of teacher-created observation criteria alongside development foci

Figure 5: More descriptive rating scales 

chance of them understanding how the criteria are going 
to be implemented and less chance of disagreements 

manner also means that this observation instrument 
might also be suitable for peer or self-observations. 

What follows in Figure 6 is an overview of how one might 
move from wanting to get teachers’ views on what should 

managers, etc. would opt for something other than the 
workshop option. 

disagreements regarding observer’s feedback, and 

What happens, for example, if the teaching group has 

that the trainer, supervisor or academic manager feels 

holding a workshop in which dialogue between teachers 

approaches to getting a set of criteria that covers a lot of 

option could be to have the trainer or manager embedded 
in the discussions, although we need to be careful about 

their choices as their own and not imposed. 

the criteria and rating scales from Figure 2, we can 
see that these give some indication as to how well the 

post-observation conference, a teacher commented that 

some degree”, which then led to a discussion around 

the criterion. To counter this, I would suggest allowing 

No 
There was 

feedback 
throughout the 

lesson

To some degree 
The teacher 

corrected one 

written errors; the 
teacher used one 

or two different 

feedback 
techniques 

Yes 
The teacher 

corrected six or 
more spoken/
written errors; 
the teacher 

used multiple 
corrective 
feedback 

techniques to 
good effect. 

descriptors for each of the ratings. Their descriptions 

criteria as a whole clearer. For example, the criterion for 
corrective feedback might read: 

Collection of teachers'
thoughts regarding 

what should be 
included in criteria

Creation of formalised 
criteria 

Development 
focus 

Observation 
criteria

Feedback

Clarification of each 
criterion with teacher

Observer document 
created and shared 

with teachers

Pre-observation 
conference 

(development focus 
established and 
criteria shown 

to teacher again)

Individual teacher's 
development foci 

(developed 
collaboratively by 

teacher and trainer)

Observation
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Conclusion

assessment criteria that are used in observations, and use 
a much simpler set of criteria that focused on “Challenge, 

that far, I do feel that including teachers in the process 
of observation criteria creation is essential in making the 

see this as a step in the right direction regarding reducing 
the stigma surrounding observations and empowering 
teachers to take control of their development. 
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Cross-sectoral teaching and the interplay of languages among  
EFL teachers in Israel
By Judith Yoel, Israel

 
Introduction

their own population, and such is the 

cross-sectoral teaching is becoming more common, 

languages are used in such schools, what languages 

the success of cross-sectoral teaching depends on 
an understanding of and support for plurilingualism, it 
is essential to understand the language use of cross-
sectoral teachers.

Background

comprising of their “most important vehicle languages, 

languages become advantageous in language teaching. 

Inter-cultural teaching is a complex combination of 
personal and professional factors. Israeli researchers 

at Merchavim
that arranges cross-sectoral teaching with the Israeli 

at a Jewish school, he/she will assume that it is because 

present, it is imperative that cross-sectoral teachers in the 


